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Abstract 
Academic advising is a new phenomenon in higher education of Kazakhstan that comes with the reform of the 
higher education system. In 2012, the Faculty of Social Sciences at Eurasian National University implemented an 
extra-course for first year students entitled, “Student's education strategy”. Academic advisors carried this out as a 
first step to enhance collaboration between advisors and students and improve the first-year student experience. 
Results of this pilot study indicate that the participating first-year students considered the course helpful to them in 
their adjustment to the university and that it increased their success at the university. 
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1. Introduction 
Significant progress has been made in the reform of higher education in Kazakhstan since independence and the 
beginning of the transition to a democratic society and market economy. Changes have occurred in the system of 
education with a new structure of tertiary education based on the Bologna process, using credit system technologies. 
Beginning in 2001, Kazakhstan universities established the credit system as an experiment.. At present, almost all of 
the leading universities of Kazakhstan work on a credit system (Kulekeev, Gamarnik, Abdrasilova, 2004).
According to State Education Law of Kazakhstan, the credit system is based on individual self-selection of the 
program of study using the credit as a unified unit for measurement of student learning and teacher work (State 
Education Law of RK, 2007).  
The credit system is seen as an educational technology, which helps to make the educational process more 
innovative and student-centered. The mission of higher education institutions is no longer understood as simple 
delivery of knowledge, but as educating of the all-round citizen capable of independent creative thinking and 
working toward self-development. The credit system gives Kazakhstan students the opportunity to build a route of 
personal and career development; to take an active position with regarding to their future, which will further 
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contribute to their learning throughout the life. But, as many Kazakhstan researchers have indicated, students are 
often not prepared to determine their educational needs, opportunities or plan a learning route to achieve their goals 
(Asanov, Kaldiyarov, Minazheva, 2010). Kazakhstani students, especially freshman, do not fully understand the 
meaning of “credit system” and “how to study at the university by the credit system” since they studied in a 
secondary school system with different study rules. Unfortunately, according to a student survey conducted in 2011, 
characteristics of learning in the credit system are unfamiliar for 35-42% of Kazakhstani students until the end of 
study at the University (Levshina, 2011). In order to bridge this gap, in 2010 the Kazakhstan universities formally 
implemented an academic advisor program.  
In the US context, where academic advising is a widely adopted fixture of higher education, academic advisors 
typically meet with their student advisees over two scheduled meetings per semester or term (Habley, 2004). Whilst 
there are several models and theories of academic advising to choose from, these meetings typically provide 
students with a developmental opportunity to discuss their academic plans, personal progress and any difficulties 
they may be encountering in their studies (Gordon, Habley, & Associates, 2008). Academic advising is defined as “a 
systematic process based on a close student-advisor relationship intended to aid students in achieving educational, 
career, and personal goals through the utilization of the full range of institutional and community resources” (Ender, 
Winston, and Miller; Developmental Academic Advising, 1984, pp. 18-19). It is a central element for a student's 
academic success, no matter how much, if any, developmental education is required. 
Research shows “academic advising can play a role in students’ decisions to persist and in their chances to 
graduate” (Pascarella & Terenzini, 2005,p. 404). Strong academic advising is essential for students’ success and 
retention in US universities (Gordon, 2008). In 2004, an American College Testing (ACT) study found that three 
interventions: 1) academic advising 2) first- year programs, and 3) learning support were responsible for higher that 
average rates of student persistence. This research supports the notion that academic advising and those who advise 
play key roles in student persistence and retention.  
While academic advising is established as a distinct profession in the United States, this is not so in the United 
Kingdom. Instead, in most British universities academic advising is seen as one of the roles of the student’s personal 
tutor, a member of the teaching staff who performs this function amongst others for a small group of assigned 
students. Provision of an assigned personal tutor is clearly seen as an important selling point in the international 
market because the British Council in its Education UK marketing site highlights it in most of the institutional 
profiles it provides for prospective international students (British Council, 2007). 
The situation regarding academic advising in Kazakhstan is quite different from that in the USA and the UK. In 
general, there is no Kazakhstan tradition of specialist advising as in the USA, nor is there a tradition of personal 
tutors. Formal faculty advising is usually the responsibility of course coordinators and program managers. Some 
Kazakhstan institutes and universities do operate a personal tutor system but this is the exception rather than the 
rule. According to Kazakh higher education reforms, academic advising is provided by a faculty member, who 
serves the function of a student’s mentor from the relevant specialty, assists in the selection of learning paths and 
development of educational programs in the period of study (The rules of the organization credit system in RK, 
2011).  
Academic advising at Kazakhstan universities is currently a low profile activity that is performed by many 
faculties across the University. In a short time, Kazakhstan universities have created rights and obligations of 
advisors, but many of them are not trained from a special training course and build their support activities for 
students without any support such as a university academic advising handbook or guide. Nevertheless, the Ministry 
of Education and Science of Kazakhstan conducted various seminars and conferences for advisors such as the first 
forum for Kazakhstan advisors held 30-31 October 2012 at the South-Kazakhstan State University named after M. 
Auezov. The purpose of this forum was the creation of a discussion platform for improvement of academic advising 
services in higher education of Kazakhstan. In addition, some universities such as Eurasian National University 
(ENU) and Kazakh National University Abay are trying to develop effective training opportunities for faculty 
advisers, in order to explain their role and mission in the personal and professional development of the student. But, 
most Kazakhstan institutions faculty advisers had very little formal advising training and gained their skills by the 
“learn as you go” method and one-on-one observations with more seasoned faculty colleagues. 
At the Eurasian National University, a structural approach to training was developed to assist faculty advisors in 
understanding the philosophy of advising, student development issues, as well as particular state and university 
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policies and procedures. Observing and analyzing academic advising at the ENU by administrative staff confirmed 
the need to organize training courses for the advisors to help support them. In the Faculty of Social Sciences at ENU 
this included a training course to prepare advisors to deliver an extra-course for first year students. In the fall 
semester 2012, Eurasian National University’s Faculty of Social Sciences implemented the extra-course for first 
year students entitled, “Student's education strategy” (SES). Faculty advisors, on behalf of the University; helping 
students to adjust to the university and preventing early academic difficulties of first year students carried this out. 
Efforts like this have been widely overlooked in Kazakhstan higher education. 
2. Academic Advising as an Educational Process  
There exists broad agreement within the research literature concerning the fundamental idea that effective 
advising is closely related to effective teaching and learning practice (Crookston, 1972; Gordon, et al., 2008; Hines, 
1981; Kuh, Kinzie, Schuh, Whitt, & Associates, 2010; Lowenstein, 2005; Weaver, 1987; Winston, 1984). It is for 
this reason that many North American universities have now moved away from a prescriptive style of academic 
advising – characterized by a largely one-way transfer of administrative information – to instead embrace 
developmental (Broadbridge, 1996; Winston, 1984) or engagement (Swanson, 2006; Yarbrough, 2002) paradigms 
that view academic advising as a clear extension of the university’s teaching and learning mission. In light of this, 
we asked Academic Advisors to engage their advisees in discussions surrounding their educational goals, personal 
development and overall academic engagement.  
 
3. The Eurasian National University’s (ENU) Faculty of Social Sciences (FSS)  
     “Student’s education strategy”  (SES) pilot project 
 
The course “Student’s education strategy” which was carried out by advisors of faculty Social Sciences ENU 
was a first step to expand collaboration between advisors and students. The course is divided into 4 Modules which 
provide information for students about politics of the university, tips for navigating the credit system, some study 
skills techniques to improve their learning, and an opportunity to explore the value of the learning process. These 
modules are intended to help students gain perspective on the college experience, become more responsible and 
accountable, set priorities and evaluate their progress. The schedule of Modules is listed in the Table 1 
 
Table 1. Typical plan of Module for “Student’s education strategy”  
 
Date Module Content  
1 
Week 
1 Module  
“University” 
 
Self-presentation of the student. University policy: the goal, 
mission, and activities. Web site of the university 
(www.enu.kz). The educational process at credit system. 
Structure of the university. University services and their 
functions. Roles and responsibilities of advisor and student in 
the advisement process.  
2-3 
week 
2- Module 
 “ Student self- organization at the 
university” 
Time management and Academic Success. Stress 
management. Personal Finance.  
4-5 
Week 
3 Module  
“Preparation for class” 
The type of homework. Effective techniques in preparation for 
lectures, seminars. Note- taking. Study skills.  
6-7 
Week 
4 Module  
“Life and professional goals of the 
student” 
Individual educational route of student. Portfolio presentation 
“Who Am I? And “Who I want to be in the future” 
 
In the SES course at the FSS of ENU, the first- year student is distributed among the 5 different sections 
(learning communities) to create classes 20 to 25 students. The course meets once a week throughout the semester, 
and each class lasts 50 minutes. Grouping as many students as possible from the same floor in the residence hall so 
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that the learning communities are easy to continue outside of class forms the course sections of 20 to25 students. 
Within each section, the students are broken down into smaller teams of four or five students. In addition to 
classroom work, several events are scheduled to further develop teamwork within each learning community and to 
increase interaction among 5 learning sections. Examples of such events include a t-shirt logo competition, a 
competition called First- Year Assembly where course sections complete against each other in challenges. One aim 
of the SES pilot project is to begin the process of developing the students into “self - learners”. Faculty advisors 
assist students with how to assess their individual and group performances; help them to learn how to critically 
examine their academic performance for continual improvement. In addition, students are required to write “Who 
Am I?  And “Who I want to be in the future” paper as a part of completing SES portfolio.  
4. Results of “Student’s education strategy” (SES) pilot project 
At the end of program students are asked to answer the question, “How much has the SES course affected your 
success at ENU?” Students can choose to answer “significantly,” “somewhat,” or “not at all.” They are also asked to 
submit comments to support their answer. Results indicate that the implementation SES through academic advisors 
has been successful; 87 percent of the students in 2012 responded that their academic success was “significantly” or 
“somewhat” influenced by the activities in the SES course. Mid-semester assessments are summarized in Figure 1. 
 
 
 
Figure 1. Students’ responses to the question, “How much has the SES course affected your success at ENU?"    
 
 
Figure 2 lists the most common student comments about how the SES course positively impacted their 
success. Freshman students value main aspects of the course. Useful information about ENU, its culture, and where 
to find resources topped the list of most common comments, along with making friends and learning time 
management skills. Following close behind in percentage of comments were meeting faculty advisors, helping with 
the adjustment (in rigor) from high school to college, improving study skills, and managing stress. With regard to 
stress management, many of the students wrote that they simply enjoyed coming to class because it was “so 
relaxing” to have discussions with friends and the advisors, and they could “chill out” from the stress of their other 
classes. It was clear by the students’ comments that the faculty advising had succeeded in creating a quality-learning 
environment where a high degree of trust and respect was achieved, and there was student buy-in and commitment 
to accomplishing the learning objectives of the course. 
 
 
13 
56 
31 
Not at all 
Somewhat 
Significantly 
2012: Total students 83 
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Figure 2.  Students’ open-ended comments about how the course positively impacted their success. The number noted is the percentage of 
students giving the response    
5. Conclusion and Recommendations  
The course “Student’s education strategy” which was carried out by advisors of faculty Social Sciences Eurasian 
National University as a first steps to improve academic advisors work was implemented successfully. The results of 
the brief pilot study indicated that first-year students consider the SES course helps them to adjust at the university 
and that it increases their success at ENU. Our next steps include the extension of the research to discus which 
aspect of the SES course has been most valuable to student and how student feedback has been changed in future 
years of implementation. 
Proceeding from the aforesaid regarding academic advising in Kazakhstan, we conclude that Kazakhstani 
colleges and universities should offer more advising and support services to their students, which are currently 
found in only a few major universities. The government should financially support the development of these 
services. Academic advising can be performed by both faculty members and by student affairs professionals in 
special academic support centers as US universities. Faculties can help students interpret their disciplines and 
explain the institution’s policies and procedures that govern degree requirements. Academic support centers can 
offer freshman an extended academic orientation to integrate entering students into the institutional environment. 
This initiative is vital importance to students, especially today when academies and all its participants are transiting 
to the unfamiliar three- level educational system, establishing new undergraduate curriculum, integrating the credit 
system, and reforming other aspects of higher education. 
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